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Abstract

This descriptive-analytic study used naturalistic data to find linguistic and stylistic features of
literary texts produced by Grade 8 students in their English and Filipino writing classes in 14 private and
10 government schools. Implications for teaching academic writing are hoped to be derived from the
findings. A total of sixty (60) Filipino and English writing teachers served as participants in the study.
Findings show that emoticons occur, for the most part, at the beginning and end of the students’ works.
With very negligible exceptions, thematic analysis of the naturalistic data sets revealed that the students
are predominantly well-versed with and fond of using emoticons to express emotions creatively in their
personal or emotion-laden compositions--most frequently utilizing first, the smiley; second, the sad face;
and third, among others, the heart emoticon. Although the teachers agreed that emoticon use facilitates
composition, they also said that formal writing must follow strictures in academic, technical writing, with
laxity allowed in pre-writing only. The teachers also prioritize diction and fluency, with emoticons allowed
only for particular outputs which may feature these characters without breaching the writing genre's'
purpose: children's storybooks; graphic novels; comic books; textbooks' design; magazines; poetry;
scripts; personal letters; greeting cards; dedications; personal reflections; portfolios captions; bulletin
boards; scrapbooks; instructional reports and presentations.
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INTRODUCTION

With the spread of the internet and social media prominence in the digital era,
communication has transformed in many ways. For one, internet users have taken on Instant
Messaging (IM) to relate with one another. For the past years, Instant Messaging programs
such as Windows Live Messenger, Facebook, and Yahoo Messenger have surged in
popularity. Furthermore, as networking technology and social media continue to shape and
reshape the way communication is carried out, what could be quite susceptible are
communicators' manner of writing and the general form the written outputs take— writing, being
a productive macro skill in language that lends itself well to digital communication applications.
This seems generally accepted even though written communication contexts tend to fall short
of the benefits of communication cues such as those employed in oral communication, as
discussed in the studies of Walther, Loh, and Granka (2005).

Since what could be observed in the past few decades of technological advancement
by way of shifts in the way individuals connect through social media are presumed to be on
account of the internet (Crystals, 2010) and communication apps that provide a variety of
textual content and images, there is an impetus for empirical inquiry as to how the social media
affect the way people interact through technology and how the resulting changes translate
into modifications in the way interlocutors write in English.

Researchers along this line of inquiry would have to consider how conventionally
written interaction has had to evolve to accommodate, perhaps, the features of cutting-edge
technology available and would do well to start looking into the nature of the internet. As
Crystals (2010) put it, the internet "is an amazing medium for languages, and language itself
changes slowly, but the internet has speeded up the process of those changes, so you notice
them more quickly. One language change that has somewhat been overhyped is the so-
called text speak, a mixture of often vowel-free abbreviations and acronyms". It could be
inferred that one manner of change in language as communicators adjust to the speed of the
internet and other fast-evolving, ubiquitous gadgets is the utilization of new elements that
make the message relayed effectively and speedily. Meeting this requirement, communication
gadgets' form of writing has ventured into using a feature that has become very popular— the
emoticon.

Emoticons are digital text icons that visually represent facial expressions and may
indicate the mood or emotional state within computer-mediated communication or CMC
(Antonijevic, 2005; Crystal, 2001; Walther & D'Addario, 2001). Five common emoticons
include :) for a smile, :( for a frown,:D for a grin, :/ for frustration, and ;) for a wink (Wood,
2001). These are attempts to show the feelings of a writer graphically. They tend to be simple;
however, in many Instant Messaging (IM) settings, the graphics may be more complicatedly
detailed (see appendix A for examples of emoticons available in Windows Live Messenger,
version 8.0). According to Pefia and Hancock (2006), these emoticons act as specialized
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cues that allow online communicators to express themselves more effectively and facilitate
the achievement of other social ends, like relationship or friendship development.

In as early as the 1880s, emoticons may have been present in the form of
typographical art (HuffPost, 2013; Lee, 2009), with one of the first accounts of modern
emoticon usage documented in the 1982 Carnegie Mellon University online bulletin system.
It was suggested that the sideways smiley-face could be used to demonstrate humor and
prevent arguments (Fahlman, 2012). Emoticons have since grown in popularity, as shown in
a 2007 Yahoo survey of 40,000 instant-messenger users where it was found that 82 percent
used emoticons.

In language research, there have been questions about what appears to be a new set
of "conventions" that emerged alongside emoticons. Researchers have been keen to clarify
answers to such questions about emoticons in IM communication: How does the absence of
traditional verbal cues within online settings affect the richness of this type of communication
compared with traditional face to face (FTF) interactions? Can emoticons truly replace the
communicative function of people's facial expressions and tone of voice? Are certain types of
emoticons better than others for clarifying the meaning of texts? These are just some of the
guestions explored as inquiries look into written messages sent through social media and
texting associated with the use of, particularly informal style with the non-standard format,
orthography, and grammatical structures.

Additionally, some of the words are shortened, abbreviated, written in acronyms, and
punctuated with emoticons. While one could argue that such use of emoticons is a lazy form
of writing, one counter-argument to this is that social networking sites are communicative
channels that are mostly disinclined to elevate the writing process to the level of the literary
(Wil, 2014). Emoticons, therefore, may be justified based on their utility in sending forth ideas
quickly, despite the perceived inappropriateness that extends to coupling emoticons with the
use of slang, and "text language" that seem to link up with the communicators' desire to
emotively emphasize the points established through the contrived emoticons (Lo, 2008;
Rezabek & Cochenour, 1998; Rivera, Cooke, & Bauhs, 1996; Rosencrance, 2005 and Sutton,
1995).

Free access to online resources, in all likelihood, would have implications for
education, particularly on the part of the students. This is where the present study seeks to
contribute to its attempts to inquire into the nature of emoticon use in the English and Filipino
literary writing outputs of high school students. Furthermore, since emoticons tend to be
immediately striking, their illustration-like nature suggesting possible stylistic utility among
students who might use them to benefit not only from their expressiveness but also from their
economy of expression; the study also aims at establishing patterns in the students' utilization
of emoticons and, by extension, the contexts of acceptable use from the perspective of English
and Filipino language teachers.
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Likewise, this study has the purpose of validating conclusions from foreign studies
that have a bearing on this research's aims mentioned above. These previous studies include
Gutierrez (2000), which expounded on how traditional interactions within institutional and
academic settings have been forced to evolve, contributing to an assortment of
transformations within the characteristics of teacher-student interactions. Since this research
has revealed that gadgets can be distractions that cause lethargy among students, it might
prove untenable to disregard how social media possibly affect students who seem to be
constantly preoccupied with gadgets like smartphones, tablets, and laptops.

Part of this research's significance lies in the idea that substandard student writing
would be a legitimate concern among academicians. It would mean the students are falling
short of expected graduate attributes, particularly effective communication skills in
professional contexts. The present generation of students has been written about as the group
that would be most engaged in writing in their lifetime. However, it would be more of
retrogression should these students end up as graduates who fail to distinguish between
casual texting among peers on the one hand, and on the other, academic, technical
communication that puts a premium on accuracy of content and professionalism through
careful composition as reflected in the articles of Buchanan, Friedrich, and Purcell (2013). It
is of significance to inquire into the quality of student-writers' output vis-a-vis emoticon use in
this research because although students presently do a more substantial amount of writing, it
is claimed that the quality of output has suffered, as shown in the analysis of student-writers
whose writing skills are weaker in studies as shown in the report of Gray (2015).

Still, part of the significance of this study is its implication to pedagogy. With empirical
data from this research, teachers may provide students with interventions that could
compensate for the lower quality of students' writing tenably due to communication through
social media and non-standard elements such as emoticons. Since posts on social media
seem to be presumed acceptable among student writers' peers regardless of attention to
linguistic detail, there could be a reason to be concerned about the social media's effects on
students' writing possibly veering away from the prescribed quality— indiscriminate integration
of emoticons irrespective of conventions in the discourse, pragmatics, and register.

Some of the most common errors caused by the integration of special characters in
student writing were grammatical structure, spelling, and form consistency with intended
messages. Appearing to be part of the exacerbating circumstances is the students' practice
of writing too fast while using symbols or characters, with more inaccuracy brought about by
the diminished opportunity to think about appropriate expressions for ideas the interlocutors
desire to put across (Bronowicki, 2014). This tendency among students is observed nowadays
when it seems commonplace to substitute whole sentences with acronyms or abbreviations
pronounced as words in themselves. Examples of these are LOL (laugh out loud), OMG (Oh
my God), BTW (by the way), FYI (for your information), and TTYL (talk to you later) that
demonstrate how social media speed up discourse by somehow rendering it impractical to
write longer phrases (Bronowicki, 2014; Buchanan, Friedrich & Purcell, 2013; & Gray, 2015).
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In FTF (face-to-face) communications, several nonverbal communication cues
accompany the words that are spoken, including facial expression, gaze level and gaze shifts,
pacing, tone and volume of voice, body leaning, nodding, facial flush, hand gestures, head
tilts, and holding of breath (Burgoon, 1999; Smith, 1966). These cues play key roles in
communication between people in general, and counseling settings such as those featured in
Robbins and Haase (1985). However, according to the Social Information Processing (SIP)
model of computer-mediated communication (CMC), it is possible to adapt to the absence of
these nonverbal cues and successfully interact in online settings. The SIP asserts that
"communicators deploy whatever communication cue systems they have at their disposal
when motivated to form impressions and develop relationships" (Walther, Loh, & Granka,
2005, p. 37). This theoretical lens suggests that people can adapt their style and language in
the absence of traditional nonverbal cues and use other available cues to achieve their online
communication goals.

Scissors, Gill, Geraghty, and Gergle (2009) explained that inquiries into emoticon use
would do well to recognize how relational elements can be challenging for students to portray
during written interactions, literary or otherwise.

However, this does not mean that emotive responses are impossible, and student-
writers may seek to utilize the available emotive strategies to construct more meaningful
written interactions and with the strategies employed tending to include emoticons as emotive
devices.

Overall, the current body of research suggests that the social context or environment
(i.e., both the technology as well as the context) possibly influences how people use emoticons
more than any single variable such as gender, nationality, or even age (Derks et al., 2007;
Fullwood, Orchard, & Floyd, 2013). For instance, depending on the nature of the interaction—
e.g., whether or not the interaction is task-oriented or socio-emotional— people may or may
not feel the need to express nonverbal behaviors textually. In an experimental study, Derks
et al. (2007) put students in one of two groups: either in a socio-emotional tasked group or in
a task-oriented group. Students responded to text messages significantly more often with an
emoticon in the socio-emotional group than in the task-oriented group. However, inferred that
the same research results reflected societal norms in which it is more appropriate to express
emotions with friends and family in social contexts than with colleagues in professional
contexts. The study confirmed in a follow-through analysis that social context plays a major
role in online interchange and that social context relates to emoticon utilization. Gathered
additional support in the latter study were pertinent to participants using more emoticons in
friendly interchange instead of dialog with unfamiliar people, and the utility of emoticons in
pleasant situations rather than otherwise.

Thus far into the review of extant research, it is established that even though
emoticons are generally efficient in making up for a number of cues absent in text-based EMC,
various communicators utilize emoticons differently, with the majority of these ways appearing
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to be affected by one's personal preference, familiarity with emoticons, and surrounding
elements and situations.

To Iillustrate, while sideways emoticons mostly correspond to Western styles
(Appendix A), Eastern styles (Appendix B) can be associated with a straight-on depiction such
as (™M), which is another happy face variety (Dresner & Herring, 2012). Both emoticon styles
have been effectively used to show feelings in CMC, both local and global. They may be
cartoon-like graphic elements, but they deliver function-wise: emoticons enhance dialogs,
enrich meaning relay, strategize impression-making, and complement nonverbals (Adams,
2013). Emoticons likewise conventionally (familiarly) and innovatively (rhetorically) function
as supplements to punctuation (Garrison, Remley, Thomas, & Wierszewski, 2011).

Much research has delved into the ways emoticons work with nonverbals. While
emoticons show mood (Riva, 2002), they also provide needed cues for text-communication in
otherwise under-contextualized situations (Boldea & Norley, 2008; Crystal, 2001; Kindred &
Roper, 2004; Lo, 2008; McCalman, 2008; Silva, 2011; Thompson & Foulger, 1996). Though
emoticons contextualize texts in textual form, they also function much like nonverbal behavior,
functioning as "an attempt to overcome the lack of facial expressions, gestures, and other
conventions of body posture which are so critical in expressing personal opinions and attitudes
and in moderating social relationships" (Boldea & Norley, 2008, p. 44).

In connection to human's relational aspects to these special characters' use,
emoticons may be used as cues for tones when excited, disappointed, and sad (Stapa &
Shaari, 2012). In this fashion, researchers propose that emoticons may be considered a type
of nonverbal behavior, function-wise. One support for this is that communicators place
emoticons the way nonverbals are placed in face-to-face talk. Traditionally, people speak first,
and facial expressions trail behind. Emoticons function in like manner— placed at the
beginning or towards the completion of the message.

Moreover, McCalman (2008) claimed that because the conversations over the
internet support real human relationships, the emoticons used in these mentioned
conversations were also authentic nonverbal interaction devices and not mere sub-standard
replacements. It has been established in findings that emoticons enhance interactions on the
internet (Byron & Baldridge,2007; Derks, Bos, & Grumbkow, 2008; Kalyanaraman & Ivory,
2006; Kanayama, 2003; Rivera, Cooke, & Bauhs, 1996; & Yoo, 2007).

Furthermore, even if emoticons have been viewed in a less favorable light as childish
codification to be reserved for the juvenile set (Buchanan, 2007), professionals have started
to see emoticons' usefulness to facilitate communication. One report encouraged therapists
to utilize emoticons to enhance the mentor-mentee relationship (Adlington, 2010). Another
research suggested that emoticons may be used in instant-messages put to use in
professional settings, "we suggest that positive emoticons should always be employed in work
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coordination tasks, especially when there is a tendency for unpleasant emotions to be felt in
the communication between senders and receivers" (Luor, Wu, Lu, & Tao, 2010, p. 894).

In the light of what has been discussed, emoticons function online like nonverbal facial
expressions work in common face-to-face interchange as smiling or empathizing. This way,
they may serve as techniques toward digital responsiveness that approximates face-to-face
interaction (Borycki, Greenberg, Knasel, Peterson, Valentine, Vear, Westrick, Zang, &
Walther, 2008). Emoticons, for this reason, enhance the relational level of the act of
communicating digitally and are increasingly being subsumed across professional disciplines.
Given that they can be short and easy to integrate into one's communication, it might merit
research on the proposition that instructors may benefit from utilizing them in emalil
correspondence with students.

In face-to-face dialogs, nonverbal behavior sends forth substantially about intent.
Those signals— such as facial expressions, the positioning of head and shoulders, the use of
hands— can deliver messages, control the interchange, and obviate affect and closeness. In
communication over the internet, emoticons may help achieve the same objective by
functioning like "nonverbal surrogates" (Derks, Bos, & Grumbkow, 2007, p. 843). Emoticons
are "graphic representations of facial expressions" (Walther & D'Addario, 2001,p. 324), which
put forth feeling-oriented rather than work-oriented data (Ganster, Eimler, & Kramer, 2012)
and indicate a user's affect (Park, 2007).

A study examining Facebook conversations of Malaysian college students between
the ages of 18 to 24 demonstrated that almost all sentences contained smileys or some other
emoticon (Stapa & Shaari, 2012), thus showing how dominant a role these forms of nonverbal
communication have begun to play in the social exchange of college students.

The limitations of text-based EMC (electronic-mediated communication) have led to
the thought that synchronous EMC is more efficient in communication improvement than
asynchronous EMC (Fadde & Vu, 2014; Wang & Newlin, 2001); consequently," synchronous
EMC may be better at helping participants develop social presence and viably facilitate a
greater community connection" (Mclnnerney & Roberts, 2004, p. 75). However, learning
communities are characterized by a lack of simplicity (Zhao & Kuh, 2004). This being so,
emoticons on their own are insufficient to assist a learning community gets organized and
sustained. Furthermore, it is plausible that only certain types of courses and learning
audiences benefit from bounded learning communities.

Communities are formed and kept functional partly with language (Street, 1984).
Working with a community— even a learning community on the web— calls for the particular
language and literacy skills of the community (Gee, 1990a, 1998b, 2000c; White.& Lowenthal,
2011); so, assimilation within a community demands that one knows and uses the language
of that group. Tu (2001) found that once students became at ease with their classmates and
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learned any commonly used Netspeak or emoticons, they reported feelings of oneness with
the group and a sense of the self as among legitimate members of the learning community.

At the onset, social presence was described as the idea that one person was an
interlocutor who is perceived as fully interested and invested in the topic, participants, and the
moment's psychological atmosphere (Short et al., 1976). Later, online teachers have come to
agree more strongly in the weight of emoticons' contribution to teaching with the internet's
help, especially because emoticons provide the context for the facilitation of learning (Caspi
& Blau, 2008). Research also points to a positive correlation among students' views on social
presence, perceived learning, and learner satisfaction (Richardson &Swan, 2003; So & Brush,
2008).

The lack of nonverbal and relational cues in EMC, which can impede one who wishes
to cultivate social presence or to be receptive to another's social presence (Lowenthal, 2009),
does appear to be addressed favorably by emoticons, and research also delineates how
emoticon utilization may work for one's social presence in online learning set-ups that depend
heavily on text-based EMC (Aragon, 2003; Lahaie, 2007; Tu, 2002).

Gunawardena and Zittle (1997) made some of the earliest research on social
presence in online learning situations. The study inquired on participants' emoticon use in a
conference about online education. Similarly, these authors observed that "students who were
socially present in high degrees used emoticons to put across meaning despite missing
nonverbal cues in written form" (p. 23). [Garrison and his contemporaries furthermore
determined the use] of emoticons as proof of affective/emotional involvement and interactional
input and therefore a sign for social presence as encapsulated in the Community of Inquiry
model (see Garrison, Anderson, & Archer, 2000; Rourke et al., 1999). As an illustration, in a
research of social presence involving three different computer-mediated communication
systems, Tu (2002) found that "students used emoticons and paralanguage to compensate
for the lack of social context cues” (p. 15).

Also on Tu (2002) noticed that students tended to use smiley- and frown-face
emoticons, among others, very often in the communication systems. This could be because
of the benefits to the students as: the presence of emoticons positively affects cognition as
indicated in one study saying that participant memory scores were higher during conditions
with emoticons present (Kalyanaraman & lvory, 2006); and, in addition, emoticons add
comfortingly informal and pleasantly diverting, unique visual components to text-based
communication (Kanayama, 2003). Although these benefits have been established, early
research on social presence and online education suggests that many people do not use
emoticons in EMC (Tu, 2002; Weiss, 2000). As a result, Weiss (2000) explicitly recommended
the judicious use of emoticons and possibly even including a list of various emoticons one
could use in text-based communication.
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Similarly, Tu (2002) supported teachers' modeling the appropriate use of emoticons
in learning programs offered over the internet. As further support, Tu and Mclssac (2002)
proved that "students’ reaction to emoticons was favorable and by extension suggested that
there is benefit in guiding trainees inefficient utilization of emoticons in EMC” (p. 143). Down
the line, Akihori and Yamada (2007) proved in a study that academic program participants’
use of emoticons promoted a higher degree of social presence. In their study, students’
emoticon utilization frequently resulted in more answers from fellow student response fora.
This is in consonance with what has been noted from later studies that within the
circumstances of social network interaction, the use of emoticons encourages greater
commenting and sharing through Facebook to as high as 33 percent (Melsted, 2012);
moreover, Facebook postings with emoticons normally garner 52 percent improved degree of
interaction (Hindman, 2012). Along the same line, emoticon use improved Facebook posts'
liking by 57 percent (Stringfellow, 2012).

In yet another inquiry concerning students, Cobb (2009) established that 70 percent
of students in a nursing course over the internet demonstrated a high frequency of emoticon
utilization. Making use of the same tool from Gunawardena and Zittle (1997), Cobb observed
in the mentioned nursing course students over the internet a much more prominent social
presence compared to the informants in Gunawardena and Zittle's pivotal research. Cobb
(2009) inferred that this disparity might connect to the general trend in greater emoticon
utilization in EMC over the recent years. Furthermore, he posited that it is expected that as
program participants grow in EMC involvement with their private and schooling aims in view,
the same participants will improve through the integration of emoticons and similar
paralanguage in ascertaining social presence and compensating for the signals normally left
out in the interaction because of immanent circumstances of EMC.

The assertion still does not eliminate the necessity for teachers and pedagogical
designers to plan ways of assuring social presence for training specifically for delivery over
the internet (Aargon, 2003; Dunlap & Lowenthal, 2014; Greyling & Wentzel, 2007). This could
be a rational assertion considering that participants of internet-based training programs may
perceive themselves as distant, not enjoying the immediacy of social interaction in the
conventional sense where human warmth and closeness add comfort to challenging tasks;
and available to others for the provision of guidance and mentoring in a large give-and-take
setting that non-online settings usually feature (Mclnnerney & Roberts, 2004; Song, Singleton,
Hill, & Koh, 2004; and Stodel, Thompson, & McDonald, 2006).

Research likewise links the students’ feeling of belonging to the community and their
earnest achievement of the study program's goals over the internet (Conrad, 2005; Sadera,
Robertson, Song, & Midon, 2009; Swan, 2002). Additionally, theoretical bases point to social
context relevance, cooperative learning, and interchange in scaffolding meaning in learning
(Lave & Wenger, 1991; Lowenthal & Muth, 2008). With this as the rationale, mentors over the
internet do their best to promote a community context in internet study programs. These
community contexts are varied and have been termed “bounded learning communities” (Zhao
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& Kuh, 2004; Wilson, Ludwig-Hardman, Thornam, & Dunlap, 2004). A bounded learning
community is an educational context designed in an accredited program. In bounded learning
communities, participants normally do not decide who would be their mentors or co-
participants. These groupings are shaped over a determined period (e.g., a semester), and
being a part of these groups is often a requisite in credit courses. Furthermore, a bounded
learning community is a grouping that is designed administratively and rarely independently
or free-flowing (Wilson et al., 2004). It calls for management decisions on the most appropriate
manner of encouraging the grouping stakeholders to benefit to the maximum while being part
of the set up that takes advantage of the EMC (Swan, 2002).

Promoting a feeling of the community puts a premium essentially on how the
participants relate with each other.

Alternatively put, participants at the onset need to enter into their internet learning
program and relate with fellow participants, their mentor, and the study's content for the
community feeling to be generated. Inquiry on this matter has determined that quality in this
aspect has more weight than the number of hours put into the group’s participants. At this
juncture, the emoticon and similar symbols play their role as the absence in EMC of signals
chanced upon in conventional face-to-face interchange is felt more acutely (Goertzen &
Kristjansson, 2007).

A number of analyses have zeroed into the benefits of emoticon utilization in
communication. As an illustration, emails containing emoticons tended to create a better
perception of the sending party (Byron & Baldridge, 2007). Study informants in the said
analytical inquiries declared more of perceived trustworthiness, likeability, warmth,
commonality, and depth of sharing and interaction when emoticons were integrated into the
messages sent (Yoo, 2007). This said, other analyses such as Fullwoodand Martino (2007)
imparted support to the earlier deduction with data pointing to a greater impression of
extroversion, friendliness, and agreeability associated with chat participants who were keen
to employ emoticons.

Though numerous emoticon studies focused on message recipient perceptions,
reports also examined the perspectives of message senders. From their view, it was found
that senders of messages with emoticons perceived the interchange of meaning more
favorably. Proving this point further, from the sending point of the relay of messages,
emoticons users have registered heightened enjoyment, deeper human connection, perceived
information richness, and perceived usefulness in message exchange through chat (Huang,
Yen,.& Zhang, 2008). When users were given the option to use emoticons, more often than
not, they did choose to do so and were subsequently more satisfied (Rivera, Cooke & Bauhs,
1996). Furthering a similar analysis, one study paired affirming text-based messages with
similarly affirming happy-faced emoticons. The analysis found that the described messages
were highly efficient in attaining the messages’ target effects compared to sending the text
only, devoid of the graphic elements (Walther & D’Addario, 2001).
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Somewhat reversing the research approach, another report indicated that when
emotionally non-affirming emoticons were interspersed with various messages, a heightened
experience of unfavorable feelings was declared by the participants (Luor, Wu, Lu, & Tao,
2010). This study again supported the notion that text-based emoticons could enhance and
influence meanings. Not only can emoticons augment interpretation, but they bear meaning
that may change how a text-message is decoded. Related to this, Walther and D’Addario
(2001) combined phrases with positive content with opposing emoticons. This invariably
brought forth the finding that, in such a case, the message, in general, was interpreted
negatively. It was deduced that the informants perceived the messages with keener reference
to the unfavorable emoticons instead of the positive content of the verbal message. However,
an interesting situation comes to the fore when untoward verbal messages were combined
with happy face emoticons. Informants leaned more towards taking in earnest the unwanted
verbal message rather than the gleeful emoticon. The proponents of the analysis concluded
that in messages that have an element with a negative valence, the whole message is taken
in the negative sense, irrespective of the accompaniment of contrasting positive verbal
message or emoticon.

The ways emoticons influence interpretation can be complex. Another facet of this is
the observation that emoticons can mitigate messages that have tense undertones. To
illustrate, “flames” are messages that are marked by anger and hostility. However, one
research conveyed that flames' usual effects are diffused when accompanied by emoticons,
thereby rendering the messages less likely to bring about conflict (Thompson & Foulger,
1996). Emoticons, in this sense work, to diminish the terseness of the phrasing of statements
(Stapa & Shaari,2012); accordingly, even much earlier documentations of observations on
emoticons see the graphic elements in the light of conflict mitigation owing to these symbols’
role in positive message reception (Fahlman,2012). These same pronouncements may be
generalized for the context of teacher-student communication where the lack of cues in online
messages presents a certain degree of difficulty for students to read emotion, attitude, or intent
from mentors’ emails. Nevertheless, when emoticons are incorporated with the words and
context, the interlocutors on the receiving end may generate interpretations influenced by the
emoticons in various interesting ways. Therefore, this may serve as a rationale for emoticons
to be a focal point of teachers’ reflective practice as these elements can improve, amplify,
reverse, fortify and clarify the comprehension of forwarded messages (Lo, 2008).

In the same vein, studies have reported how online communicators utilize emoticons
to calibrate strategically the professional and social impressions and identities generated in
their internet engagements. Considering the unavailability of demeanor, gesticulation,
expression, and other similar factors that shape impressions, CMC users turn to emoticons,
abbreviated words, and simulations of movements (Fullwood & Martino, 2007). These may
serve as examples: Malay CMC partakers were able to display good disposition through
happy-face emoticon usage (Attan, Bolong, & Hasan, 2010); office executives and managers
were able to project politeness and good nature even while giving commands, criticisms, and
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differing views without rudeness and condescension (Darics, 2010); and email senders were
able to avert loss of face and at the same time project tact and politeness (Shin, 2011).

In essence, emoticons enabled potentially offensive text-based messages to be
perceived in more polite ways. On a related front, research on the management of impression
on credibility has also been raised and hereby summarized: emoticon usage in business
messages at times lowers the senders’ projected credibility (Munter,.Rogers, & Rymer, 2003);
credibility of messages themselves with emoticons but directed towards the accomplishment
of specific tasks tends to be lowered, with the credibility of the message’s source being
unaffected (Yoo, 2007); and credibility goes down when emoticon use comes as a surprise
and is inconsistent (Borycki et al., 2008).

Therefore, teachers may be able to add emoticons to emails to communicate their
social identities.

However, considering the slightly unpredictable emoticons affect credibility regarding
task-related messages, teachers may adopt them with careful, thoughtful planning. This is
particularly important, considering that studies like Moore (2013) had proven a transactional
distance in online education, a psychological and communication distance between an
instructor and students. The stated distance calls for bridging if “effective, deliberate, and
planned learning is to occur” (Chen, 2001, p. 459). Bridging transactional distance may also
augment the program participants’ favorable impression of the course (Stein, Wanstreet, &
Calvin, 2005). A way to bridge this transactional distance is by enhancing EMC with the
premeditated utilization of emoticons as these could render meaning exchange more
productive, precise, and enjoyable (Huang, Yen, & Zhang, 2008; Kindred & Roper, 2004;
Varnhagen et al., 2010).

The benefits of emoticons underlie three primary ways people utilize emoticons to
enhance communication: to show emotion by projecting facial expressions; to show non-
emotional sentiments that are linked to facial expressions— for instance, ;-) shows sarcasm;
and to show illocutionary force— for instance, What’s wrong with you? :-|| sends a different
message from What’s wrong with you? :-( and gives a clearer message (Dresner & Herring,
2010). Emoticons, used in the indicated ways, are quite instrumental in making clear the
intended messages that go with texts and in softening negative undertones (Derks, Bos, &
Grumbkow, 2008; Lo, 2008; Derks et al., 2008; Locke & Daly, 2007; and Stapa &
Shaari,2012). It is suggested in research that the mentioned varied ways of emoticon
utilization do counter the repercussions of the non-availability of social context clues in online
educational set-ups (Tu & Mclsaac, 2002), and this benefit is felt as well in the case of learners
of a second language (AbuSa’aleek, 2013; Beatty, 2003; Crystal, 2001).

Halvorsen (2012) found that although there was the predominant use of emoticons by
his student-participants, how the emoticons were used differed from individual to individual
and related to such factors as earlier exposure to EMC utilization. Some researchers have

266 The SUMMIT 2016



Ramirez Swylistic Analysis of Grade § . ..

also tried to analyze how or when people use emoticons within a given message to improve
communication. Research has shown that emoticons are placed normally with closing,
opening, or interjecting communication sections. Furthermore, Provine, Spencer, and Mandell
(2007) gleaned that the location of emoticons corresponded to punctuate parts in pausing,
phrasing, and demarcating the initial and terminal parts of declarative and interrogative
sentences.

It is important to note that emoticons have a gray side in their effects on
communication: emoticons can lead to miscommunication and misunderstanding (Derks et
al., 2008); there is a lack of agreed-upon definitions of emoticons (Averianova, 2012; Chen,
2006; Loewen & Reissner, 2009); emoticons may deceive or hide meaning (Marvin, 1995,
para.13); emoticons might hold only a limited ability to substitute nonverbals and that they
might not offer sufficient improvements to CMC (Antonijevic, 2005); emoticons may be seen
as street language (Angell & Heslop, 1994), undignified encryptions (Buchanan, 2007), poor
substitutes for empathy (Manos, 2012), or crude visual symbols (Boldea & Norley, 2008);
emoticons are “an unnecessary and unwelcome intrusion into a well-crafted text” (Provine,
Spencer, & Mandell, 2007, p. 305); emoticons are unequal to face-to-face nonverbals in that
emoticons are premeditated whereas conventional nonverbals are spur-of-the-moment
(Derks, Bos, & Grumbkow, 2007; Walther & D’Addario, 2001); emoticons are off-tangent as
regards expected normal demeanor in organizations (Byron & Baldridge, 2007); and, finally,
emoticons give way to a social stigma on the image of the message source (McCalman, 2008).

Related to the earlier assertions, research has shown that individuals are more likely
to engage in emoticon usage during socially-related conversations rather than task-related
situations ( Derks, Bos, & Grumbkow, 2007). This may be due to the stigma associated with
misusing emoticons in business or task-related contexts. For this and reasons stated earlier,
emoticons may not lend themselves well to the contexts suitable to formal writing. This said,
although informal circumstances may accommodate the purposeful use of emaoticons, critics
could still, with reasonable cause, raise concern regarding how emoticons may, in some way,
compromise the credibility of the source of the text. In view of this, there appears to be a need
to fill a gap in the amount of research that has examined perceptions of emoticons within
certain contexts as teacher-student communication in learning arrangements. One report
indicated that teachers are starting to relax their guard against emoticon usage as seen in
their mentees; however, teachers still declare discomfort in doing this (Priddis, 2013). It would
seem that teachers have begun contemplating how and when to integrate emoticons into
email communication best. Be that as it may, as regards academic writing, an important
guestion remains whether emoticon usage affects perceived credibility and favorable image
from teachers and students' respective viewpoints.

To accommodate the varied attitudes regarding emoticon use, Krohn (2004)
suggested that interlocutors could account for disparities in generations among receivers of
messages prior to using emoticons: no emoticons in messages for Traditionalists (born before
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1946) and Baby-Boomers (1946-1964); and more emoticon use when communicating with
Generation-X (1964-1980) and Millennials (1980-2000 and after).

It would be of interest to verify whether the curvilinear effect in the strategic function
of emoticons observed in studies is generalizable in teachers and students. Two studies have
investigated this occurrence (Borycki et al., 2008; Yoo, 2007). One analyzed the connection
between the frequency of emoticon occurrence in text samples and its effect on the frequency
of the corresponding “likes” accorded and other factors. The findings showed that when no
emoticon was utilized, the likes were least frequent; with two instances of emoticon use, likes
were most frequent; and with four instances of emoticon use, likes became less frequent.
Thus, an inverted u-shaped curvilinear relationship pertinent to likes was established when
emoticons were used in emails sent to accomplish tasks (Yoo, 2007).

Given these points, emoticons are undeniably complex. While they function in
numerous positive ways, critics of emoticons would caution their usage. However, this conflict
may be partly due to personal preference. Just as some people prefer to smile more in face-
to-face interaction, emoticons may be used disproportionately by some individuals. More so,
traditional face-to-face nonverbal behaviors communicate in multifarious ways as well.
Though smiling may be normally seen as politeness, smiling in the context of a highly charged
moment of argumentation may be construed as unseemly conduct (Shin, 2011). No doubt,
nonverbal behavior in both face-to-face and mediated interaction is characterized neither by
simplicity nor straightforwardness.

The research on emoticons feature them as standing for the human visage and
carriers of meanings unlocked across cultures, may serve as a complete utterance in itself
(Garrison, Remley, Thomas, & Wierszewski, (2011)- or come along with text whose meaning
is added to or affected (Rezabek & Cochenour, 1998). Research also has shown that
emoticons serve to (a) influence interchange among communicators favorably; (b) affect
encoded ideas; (c) strategize impressions; and (d) complement nonverbal (Adams, 2013).
Though CMC may be seen as a modality falling short of contextualizing elements, emoticons
facilitate a certain degree of contextualization to compensate for the lack and raise
communication efficiency (Derks, 2007).

With emoticons' uses, practitioners and clientéle from various fields, including
teachers and students, might find a useful emoticons technique to upgrade online messages
to meet communication goals. However, learning management systems, specifically the
threaded discussions included in these, differ in important ways from other communication
platforms like chat rooms or instant messaging applications. That is why Fullwood, Orchard,
and Floyd (2013), inquired as to what degree the conventional teaching set up may be safely
equated or at least recreated in communication platforms like chat rooms, which are a unique
“genre” in themselves that affect in a particular way how people conduct message exchanges;
the same study further explained that distinguishable from those in in-classroom contexts,
“there are recognized conventions or etiquette that guides our online behaviors in specific
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environments, encourage a particular style of communication” (Fullwood et al., 2013, p. 658).
This point of disparity in the two contexts may well be the part of the reason why many are to
this day averse to emoticon utilization (Provine et al., 2007). Prohibition of emoticon use or
varieties of Netspeak, nevertheless, could be prematurely ruling out the possible benefits of
being able to study emoticon use in educational contexts (Pratt, 2010).

By extension, the same prohibition might preclude unnecessarily the gains from
pursuing the less tackled areas of emoticon usage, particularly in the local educational context,
such as the questions on whether emoticon users exhibit the utilization out of sheer habit
(Lowenthal, 2012); whether usage of emoticons is centered on self-facilitation of fluency
(Walther & D’Addario, 2001); whether emoticons are poor alternatives for eliminated words in
a message (Walther & D’Addario, (2001); and whether usage would tend to modify as people
develop or mature (Huffaker & Calvert, 2005). Hence, to prevent the loss of possible benefits
of emoaticon use when in the appropriate situation, aside from the abovementioned ideas that
might well surface in qualitative research as this particular inquiry, local verification is called
for as to how, and in what context, emoticons could be used most effectively to bring about
maximum learning and optimal information exchange.

In consulting with related literature relevant to the study’s analytical procedure, the
Social Information Processing (SIP) theory (Walther, 1992) and the Community of Inquiry
model were determined as most appropriate. SIP theory explains that text-based emoticons
can increase social presence within a CMC environment to project more of an interpersonal
identity within verbal messages and make CMC more like face-to-face communication (Yoo,
2007).SIP theory purports that because people are fundamentally social, they will find creative
ways to construct meaningful online interactions (Walther, 1992). Internet users are motivated
to form relationships just as face-to-face communicators are. However, given the reduced
cues, they must necessarily approach this process differently (Robbins, 2012).

A model useful in the interpretation done in this study was the Community of Inquiry
model, which suggests that affective, interactive, and cohesive communication are needed to
build social presence and a community of learners (Rourke et al., 1999). More specifically,
paralanguage in general and emoticons can help facilitate community building by clarifying
EMC, establishing a social presence, and building cohesion (Huang et al., 2008; Rourke et
al., 1999). Goertzen and Krisjansson (2007) found, in one study, that paralanguage and
emoticons enable people “to project a sense of personality, familiarity, and closeness, along
with various degrees of solidarity and alignment...” (p. 220) and that “social presence is
essential to increasing a sense of belonging and social cohesion in the community as well as
facilitating collaboration” (p. 213).

Paralanguage and emoticons are also often used to avoid potential conflicts in a
conversation that has a chance of getting acrimonious; or merely to soften the serious nature
of a conversation (Stapa & Shaari, 2012). For instance, in a study of college classroom
discussions, Vandergriff (2013) found emoticons, non-standard/multiple punctuations, and
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lexical surrogates were often used as an avoidance strategy when a participant did not want
to disagree openly. Emoticons can also be used humorously to disagree and convey complex
meaning like sarcasm and frivolousness politely.

For its main goal, this study has the stylistic analysis of grade 8 students' literary
outputs in their Filipino and English subjects (from mixed public and private schools) to identify
implications for teaching academic writing in both languages. Specifically, it seeks to describe
the extent of students’ use of emoticons and other related structures in their literary outputs
by identifying the most frequently used and the most commonly used emoticons, their
appropriateness based on context, and the perceived impact or influence of such use of
emoticons in the writing style of the students based on the teachers’ perspectives.

Due to the inherently important role that communication plays within learning
processes, this research is especially needed within a teacher-student context. This is
particularly true because perceptions regarding students who use emoticons still tend to be
unclear.

Most of the literature reviewed for this research featured emoticons in texting or similar
technology-mediated communication. As there is a dearth of research data on the use of
emoticons in student-produced literary output in an academic setting, this is the framework
that demarcated this research. Thisis to synthesize the existing work in education, specifically
in the writing domain, and offer new perspectives on the literature related to emoticons.

Intending to generate an evidence-based interpretation of productions in the arts,
including literature, the stylistic analysis presents an in-depth reading of the text. In many
instances, particular attention is paid to the work's merits that serve as the rationale for the
same work’s popularity or critical acclaim. As in Henni (2010), earlier works of stylistic analysis
describe—among others—the lexico-grammatical aspects, diction, and cohesive devices that
characterize the unique effect of a composition as a literary and artistic work. Henni (2010)
specifically utilized the linguistic dimension of style in uncovering, meaning delivery done by
the author of a rhyme that goes by the title Cinderella. These style aspects include chosen
words and sounds controlled according to the poet’s semantic and narrative ends in mind.
The discussion likewise delved into the devices covered in the poem’s development in view
of the poet’s intentions, including suspense and selective foregrounding through rhyme.

Ebaditabar (2011) is particularly relevant to this current inquiry on emoticons. The
study underscored how stylistic analysis makes deeper comprehension possible by
capitalizing on a meta-linguistic awareness of the strategic ways that features of the language

are employed to bring to the fore of interpretation such dimensions as tone and mood.
The stylistic analysis provides the conceptual discipline to gather evidence that may confirm
what meanings and intentions teachers might intuitively ascribe to students’ utilization of
emoticons. Ebaditabar's (2011) discussion also serves as one of the current study’s
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forerunners focusing on looking into learners’ utilization of language features and how this
might generate insights on the same learners’ language utilization. This knowledge of learners’
use of language could, by and large, influence innovations in promoting greater language
proficiency and effectiveness in teaching-learning modalities.

Jeffries and Mcintyre (2010) clarified stylistic analysis’s usefulness to academic
research, particularly how it enables those who study literary works to develop a greater
awareness of the intricacies of language instrumental to literariness. Furthermore, stylistics
may look into the sense of priority in writers that influence the form of the language they use
by which the same writers express the content they need to deliver creatively. As such,
stylistics may be considered not only a tool in understanding or evaluating the effectiveness
of literary works, but it may likewise be viewed as an instrument or vehicle by which variations
in rhetorical idiosyncrasies of writers or communicators in general.

Norgaad, Busse, and Montoro (2010) expounded in like fashion regarding attention
paid to the characteristic of language employed to bring about particular effects in the process
of conveying meaning to audiences. Some stylistic elements that may concern those doing
the analysis may implicate dialog and those incidental to it like regional accent, dialectic and
grammatical aspects, sentence length, register, and punctuation. Considering these
mentioned, which collectively contribute to style, attention may also be drawn to emoticons.
This train of thought is based on emoticons’ apparent pervasiveness in what may be perceived
as young communicators’ self- contrived tools for meaning-making. In a general sense,
stylistic analysis, as employed in this study, deals with how writers’ send their message in any
writing that they desire to author more particularly in literature. lllustrations of these styles are
represented in the use of different Visual Forms (Pickering & Hopper, 1990) such as the ones
presented below:

Typographical analogies. Capital letters convey urgency and loudness: STOP!
HELP! COME HERE! Lower-case letters, particularly in names, suggest humility or timidity
(but paradoxically also attract attention): e.e cummings, archie, and mehitabel. Additional
spaces in a line can suggest stuttering (c-c-cold), reverberation (shockkk), delay (s 1 o w | y),
and distance (I o n g). Conversely, deleted letters o spaces indicate speed (quickasawink)
and compactness (huddid).

Picture poems. By careful choice and clever typesetting, poets can sometimes create
a visual image of the object or idea they are describing. Visual poems tend to be lighthearted.
George Herbert’s poem (1633) formed his religious meditation on the altar of the human heart
into the shape of an altar in the following picture:
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THE ALTAR

A broken ALTAR, Lord, thy servant rears,

Made of a heart, and cemented  with tears:
Whose parts are as thy hand did frame;
No workman'’s tool hath touched the same.
A Heart alone

Is such astone?
As nothing but
Thy power doth cut.
Wherefore each part
Of my hard heart
Meets in this frame,

To praise thy Name:

chance to hold my peace,

That, if |
These stones to praise thee may not cease.
@] let thy blessed SACRIFICE be mine,
thine.

And sanctify this ALTAR to be

Acrostics. An acrostic is a poem where certain letters (ordinarily the first in each line)
spell out a word when read from top to bottom or bottom to top. The best-known acrostics in
English literature are those by John Davies in praise of Queen Elizabeth I. Every poem in his
volume of Hymns of Astraea (1599) spells out Elisabetha Regina— Elizabeth, the Queen.
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TO THE SPRING

E arth now is green and heaven is blue,

—

ively spring which makes all new,

olly spring, doth enter;

S weet, young-sunbeams do subdue
A ngry, aged winter.

B lasts are mild and seas are calm,
E very meadow flows with balm,

T he earth wears all her riches;

H armonious birds sing such a psalm

A s ear and heart bewitches.

R eserve, sweet spring, this nymph of ours
E ternal garlands of thy flowers;

G reen garlands never wasting;

I n her shall last our fair spring

N ow and forever flourishing

A slong as heaven is lasting.

Accordingly, all of these visual effects may occasionally play a useful role in good
poetry, but they are more often signs of weakness— superficial and relatively easy techniques
used by poets who are content to be ingenious. However, despite this observation, they made
their way into the literary world.

Howbeit the difference in forms as compared to the illustrations above of famous
authors’ style, participants in this study found their way of self-expression through emoticons,
as seemingly becoming ingrained among the young generation’s manner of communication
at the present times through the influence of social media. Apart from emoticons, text
messages may display some similarities to some literary works’ intended messages, such as
capital letters, lower case letters, and punctuation marks. Despite the invaluable signification
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of literature and its expression in different forms, learners do not seem to be enticed in drawing
upon the use of the previously illustrated forms but rather peruse emoticons entirely.

In addition to the literature mentioned above, the present investigation finds its
underpinnings on the following works that dealt on stylistic analysis of written outputs: Dita
(2010); Ebaditabar’s (2011); Henni (2010); Jeffries & Mclintyre (2010); Leech & Short (2006);
Mohammadzadeh (2015); Norgaad, Busse, & Montoro (2010); and Short (1996).

This research’s design leaned on the fundamentals necessary to localize stylistic
analysis to the particular context of the public and private high school writing classes. This is
in view of looking at features of learners’ composition's linguistic structure, particularly the use
of different forms of emoticons, the effect these features have on the accomplishment of
purposeful communicative tasks, and their possible implication to pedagogy and research in
the field. The studies and literature related to stylistic analysis have provided the current
research with the conceptual framework to analyze the locale to which it is delimited—the
selected Filipino and English classes in public and private high schools where competencies
in formal essay writing and other literary outputs are taught.

METHOD

The study applied a descriptive-analytical approach (Wood, 2011) using naturalistic
data to find linguistic and stylistic features of literary texts produced by students in selected
public and private secondary schools. It focused on the stylistic features— primarily emoticons
—in the written output of Grade Eight students.

A qualitative research method was employed (Mertens, 2014; Creswell, 2012) to
describe the students' written output as to the utilization of emoticons. Analysis of the said
utilization was done from the teachers' perspective and through the lens of stylistics, which is
the study of language devices (like rhetorical figures and syntactic patterns) that are
considered to produce an expressive or literary style.

This current study is nevertheless most proximate to Junichi and Martin’s (2008) “A
Stylistic Analysis of Graphic Emoticons: Can they be Candidates for a Universal Visual
Language of the Future?” in terms of particular procedures of analysis. The mentioned work
described the presently observed extent of using graphic emoticons in the roster of service
varieties made available in online communicative networks and phones. The study likewise
clarified the purposes served by the emoticons in the contexts in which they are observed and
then proceeded to reflect the implications of the data to social communication and the possible
pedagogical use of the information gathered.

From this procedure from Junichi and Martin (2008), the current research-based its
steps that included the gathering of learners’ output, documentation of the occurrence of
emoticons in the literary texts, tallying of the purposeful usage of the emoticons, and the
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descriptive tabular presentation in (1) identifying the most frequently used and the most
commonly used emoticons, (2) their appropriateness based on context, and (3) the perceived
impact or influence of such use of emoticons in the writing style of the students.

Furthermore, the research proceeded to a qualitative procedure (Creswell, 2012;
Mertens, 2014) that first gathered feedback through an interview with the teachers of the
learners whose writings were analyzed; second, analyzed themes generated from the
feedback of the teachers to describe the written output of the students as to the utilization of
emoticons, particularly clarifying on (1) the appropriateness of emoticon use based on context;
and (2) the perceived impact or influence of emoticon use in the writing style of the students.

The study involved Grade 8 English and Filipino writing classes from 14 private and
10 government schools. A total of sixty (60) Filipino and English writing teachers served as
participants in the study. To ensure their anonymity, each teacher was assigned a code. For
example, PFT1 stands for Filipino Teacher Number 1 from a private school; the government/
public schools' counterparts were assigned codes such as GET1 to mean English Teacher
Number 1 from a government school.

The data collected consisted of sample student works found to have included
specimens of emoticon within texts. From these specimens, the number and types of
emoticons were determined. Additionally, the teachers' perspectives handling the students
who produced the writing outputs were also solicited to be integrated into the stylistic analysis.

To produce the necessary data sets, collection procedures included the compilation
of students’ written output and each document's emoticon utilization frequency and typology.

Aside from the gathering of realia that allowed for the study's naturalistic nature
mentioned earlier in this section, each teacher selected for the research was asked to
participate in a structured interview with the researcher utilizing an interview guide. The
interview drew the teachers' reactions to emoticons and other special characters in their
students’ literary outputs. The interview sessions were conducted in the participants’
respective schools. Real communication data were collected through an interview from the
participant-teachers after signing an informed consent form. Interview sessions were audio-
recorded for transcriptions. After that, the transcripts were produced to come up with the
findings of the study.

As for the data analysis procedure, the typology of utilization for the exhibited
emoticons and related structures was determined using relevant concepts extant in related
studies and literature. The analysis accounted for such aspects as the frequency— determining
the most frequently used emoticons, appropriateness based on the context, and rationale for
emoticon use as delineated through the critical examination of key ideas in the interview with
the teachers. These key ideas were coded and used as anchors by which the teachers'
responses were clustered; after which, representative quotes were selected to typify
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respective clusters of key ideas or themes (Braun & Clarke, 2006). In describing the frequently
used emoticons, this study specifically used Pickering and Hoeper’'s (1990) Typographical
Analogies Framework, which emphasizes stylistic forms to express emotions and feelings.
For further description on the appropriateness of emoticons for the context, Widdowson’s
(1975) Framework of Reference— the pointing aspect of language, “its indexical use in reality”
and Representation— the use/manipulation of language to STAND FOR, to EMBODY an
idea/experience in a context separate from reality— the verbal art— was used for the analysis.

After the foregoing steps, the research delved into a cross-analysis between the
observed features of the students’ written output and the data gleaned from the teachers'
interviews. This was done based on Tashakkori and Teddlie (2010) and in Creswell (2012)
within the demarcations of the theoretical framework of Social Information Processing (SIP)
(Walther, 1992) to ultimately fill the knowledge gap determined in the goals of this research.

In using the SIP theory, as well as the Community of Inquiry model (also introduced
in Walther, 1992), in guiding the interpretation, it was kept well in consideration that the
theories are consistent with the idea that though Computer-Mediated Communication (CMC)
may limit the number of relational cues available, internet users could adapt to these
limitations and find alternate ways to convey necessary emotional cues. Emoticons may
provide the needed emotional context, digital immediacy, presence, and relational cues
needed to improve email perceptions with attending circumstances providing possible
elements to factor in. On account of this useful frame of reference in explaining how and why
emoticons potentially improve digital communication, the SIP theory was consistently
considered in the iterative thematic analysis of the data. In so doing, the study completed a
review of what is known about the functions and criticisms of emoticons, taking into account
how CMC theorists have sought to provide a foundation to explain further how emoticons
interact with and affect perceptions. Therefore, this study examined how emoticons are
specifically situated in the panning out of the application of the SIP theoretical framework.

FINDINGS

This section presents the collected responses of the 60 language teacher participants
with their analysis and explanations of Grade Eight learners’ use of emoticons and other
characters in their literary texts. Also presented are the data from the completed analysis of
the responses of the participant-teachers relevant to the effect of emoticon usage on the
written output of the students, including the way readers would interpret these documents, the
effects of the revealed emoticon use to pedagogy, and the genres that may be produced by
writers with the use of emoticons without compromising the quality of the output. The section
proceeds with the findings from the structured interviews employed to confirm or validate the
insights concerning emoticon use in sample student outputs and provides reports on the data
for the research pertaining to the teachers’ holistic assessment of students’ literary texts
regarding the use of emoticons.
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Extent of Emoticon Use in Students’ Literary Texts

All participant-teachers reported finding emoticons and other special characters in
their respective students’ literary works. Whether in class-produced essays or personal literary
notes, the teachers from both the private and government schools reported the common use
of emoticons and other characters composed of punctuation marks and other symbols. This
shows that the student-writers use emoticons in their literary outputs extensively.

Ico

N Composite Symbol Name Frequency
111 1R 111 R 1 1 R 1T R 1
. : Colon, - Hyphen, Minus or Dash, )
¥ closing parenthesis T = 1000 = 100 = 1= 1= =
60
T = 1000 = 100 = 1= -
) : Colon, - Hyphen, Minus or Dash, )
: Z opening paren’[hesis HAE - T = 100 = 00 - 1= =
58
TR T T R 11 R 1]
< left-angled bracket or left
chevron , number three U= 100 - 1= -1 =
<3 ’
46
T - 0= 100 = 1=
4 # Octothorpe, Number, Pound,
sharp, or Hash i -1 =
32
. Triple exclamation mark, points M0 = 100 = 1O = T _
19
(-~ Closing parenthesis, Apostrophe or -1 -1 =
) Single Quote,~ Tilde 11

Most Frequently Used Emoticons

Table 1. Frequently Used Emoticons

As Table 1 presents, the highest frequency of use corresponds to the icon with the
composites: colon, a hyphen, minus or dash, and closing parenthesis. The second highest
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frequently used icon was with the composites: colon, a hyphen, minus or dash, and
opening parenthesis. Other icons and their registered frequencies are also presented, with
each frequency representing an instance where a teacher declared pervasive student usage
of the emoticon in question. The emoticons usage includes their student outputs from writing
activities, specifically essays, personal messages, dedications, literary quotations, informal
notes, and short poems.

The character smiley or happy face is the most commonly visible emoticon in the
students' literary output. It is used to express a happy mood as seen in the line from one of
the students, “You brighten my days, you make me smile, and dare me not cry :-).” Following
is a visual representation of this sample occurrence (Figure 1):

Figure 1. Sample Output with Smiley

The second most frequently occurring figure represents sadness as in the text, “Di ko
kayang mabuhay ng wala ka at di ko rin kayang mamatay ng di ka kasama L [l cannot live
without you, and | cannot die without you either L ].
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Figure 2. Sample Output with

The third most frequently encountered figure is that of a heart, which is used in literary
contexts thematically anchored to love: “Love always finds a way <3” (Figure 3).

Figure 3. Sample Output with

The following visual images in Figure 4 may be deemed the simplest: a single number
sign or a hash. The symbol also corresponds to a word currently popular when posting the
latest event happenings, “hashtag” (e.g., #forevermore, #friends, #me love you, #PSY Fight
for you).

‘Sad

a

Figure 4. Sample Outputs with

Appearing next is the figure, which is a repetition of exclamation points as many as
the writers want, as exhibited in, “Aha!!!! Nakita na kita, kahit alam ko na pinagmuka mo akong

The SUMMIT 2016 279

a ‘

H

H



Ramirez Stylistic Analysis of Grade § . ..

walang kwental!!ll!” [Aha!!ll You've been caught red-handed, you made me look rather like a
worthless fool!!!].

Figure 5. Sample Output with Repeated Exclamation Point

Appropriateness of Emoticon Use Based on Context

Seen below are language teachers’ representative assessments and opinions on
emoticon use in student-writers’ literary output. Beforehand, the statements were coded
according to their thematic similarities. The first teacher code mentioned after each quote is
the source of the statement, while the other teacher code numbers refer to respondents who
mentioned something similar to the sample quote.

The series of statements that immediately follows it demonstrate the variety in the
teachers’ responses and why they considered emoticon use purposeful in the classroom: that
emoticon use allows students to feel comfortable with the writing task and feel inspired
towards creativity.

In their freewriting, | allow them to use such (emoticons) for them to feel more casual.”
(PET3, 5, 8 -10, 12 and PET4-8, 13-15)

“So far these emoticons make my students more participative in writing because they
always say that, these characters inspire them to write.” (GET1, 2, 4, 13, 15)

Secondly, other participants’ responses fell under codes that were, in part, different
from comments mentioned earlier. In these following ones, the benefit of emoticon use is, in
a way, put in question:

“Kapag nakikita ko ang mga iyan (emoticons), pinagagalitan kos ila, kasi hindi naman
ito mga salita, at di pwede sa sulating pormal, pero kung sa mga kards na pang okasyon at
portfolio nila ilalagay, okey lang na ilagay sa kapsyon.” [When | see those emoticons, |
reprimand them (students) because these are not words, and they are not allowed to be used
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in formal writing, but they can be used on event cards and on portfolios as captions.] (GFLT
1, 3-6, PFLT 6-10, 12-15)

“Well, some of students use them unintentionally, because they were carried away
out from their emotion, especially when the topic is very personal or intimidating, they were
emotional text.” (PET1, 2, 6, 7; GET5-8)

“For me, they are not appropriate to use, because these symbols are unethical for
formal writing.” (GET11-12, 14)

“l disallowed them to use [emoticons] because they change the theme or these
symbols are confusing.” (PET4, 7, 11)

The teachers believed that emoticons in writing depend on the context, i.e., captions,
cards, occasions, portfolios, etc. Emoticons are somehow inadmissible in formal contexts,
such as formal academic writing.

Contexts of possible emoticon use. Notwithstanding the foregoing specimens of
teacher-declared disadvantages in the use of emoticons, a minority— yet still contributory— a
number of statements vouched for the creativity-inducing effect of emoticon use among the
student writers:

“Their writing outputs are very artistic and creative on how they can express their
personal perceptions, opinions and reflections.” (GET8 and PFT6 and 8)

“If they use it on literary text like when they write quotes and put them at the end of
the phrase it is good because it makes the texts funny, cute and artistic.” (GFT 2, 7-8, PFT7,
9, 11)

As indicated in the responses, a fuller spectrum of thoughts, emotions, and demeanor
tend to be accessible to the beginner-writers when emoticon use is allowed. The participants'
words point to emoticon use as a probable motivating and enabling factor relative to creativity
in the student outputs reflected in the study.

Recommendations of emoticon use in academic writing. Albeit the apparent negative
implications on students’ writing, the participants’ talk in the interview brought to the fore the
recurring concessions on instances where emoticon use may be permissible. The coded
themes pointed to by such lines exhibited below, ranged from writing contexts of personal
nature (journal writing, friendly messages) to preparing motivational introductory parts of
projects and presentations:

“As language teacher, the possible avenue that emoticons may be appropriately used
in writing is on the captions on their portfolio especially when they put up personal touch in
their projects.” (PET1, 5-9, PFT6, 8, 11-14 & GET4, 9, 12, 13)
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“In other form of writing aside from literary compositions, these emoticons are good in
writing for quotes/passages referred to personal relationship and internal perceptions of
individual’s point of view.” [PET2-4,10 & GET2, 3, 10]

“It can be place [sic] on diaries and dedication notes.” [PET11 & 14]

“These emoticons are fitted in personal essays that writer can explain their personal
opinion with emotional interaction of what they want to express.” [PET12, 13, 15 & PFT1, 2,
9, 10]

“I do allow them to use them in scriptwriting that can depend on the theme.” [PFTS3,
5 & GET1, 5-8]

“It can be considered to use them in writing poem about love, relationships, and
personal messages.” [GFT 1-5 & 9-12]

“These emoticons are good if they use it for their reports on PowerPoint presentations
and instructional materials needed for visual aids for the reader or viewer to appreciate the
discussions.” [PFT4, GET11 & 15]

The foregoing answers point to emoticons' appropriateness in highly personal and
subjective writing contexts where room for creativity may be provided liberally as long as that
clarity of the intended message is still ascertained. The informants’ responses recall the
participants’ rejoinder that the comprehension of the messages put across from readers'
perspective would have to be considered still, even as a personal touch is a welcome
approach in personal communication. However, formal writing would have to stay as a writing
situation where emoticon use may not make it beyond the preliminary drafting stage of
academic compositions expectedly complying with conventions.

Perceived Impact or Influence of Emoticon Use on Students’ Writing Style

From the responses given by a greater number of the participants, it is deduced
that due to the emoticons’ association with messaging style observed in computer-mediated
communication and social media, the emoticons tend to make the student-writers less careful
in their manner of writing. This effect in the literary writing style of the students is illustrated in
the following responses:

“Emoticons in writing cause confusion and unexplainable text because they are only
figures.” (GET2-6, GFT4-11 and 14)

“They ignore the essence of writing or give importance to what they write.” (GET7, 9
11; PET1, 6, 7; PFT4,5, 7 and 9)
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“Their style in writing become more emotional, where they put so much emotion when
they incorporate these emoticons.” (GET1, GFT12-15)

“It change [sic] the standard and the meaning of the verbal texts.” (PFT1-3, 10, 12)

“The students’ style of writing with this characters will result to [sic] interpretation
difficulties on what the text message is which we cannot understand.” (PET2, 3, 5, 8-15)

“There were times that the theme of the composition are being changed by this
structure invented figures upon writing.” (GET 12-15 & GFT1-3, 12)

What could be read between the lines in the teachers’ talk would be the learners’
overcompensation for their lack of acuity in expressing what they feel strongly about, with both
the stylistic and thematic unity of the composition suffering in the process.

Complacence about formal writing standards seemed apparent among students,
including aspects of mood and syntax accuracy, thereby possibly undermining their writing
effectiveness. This is evident in the following excerpts:

“Emoticons change the mood of the verbal texts written by the learners.” (PFT5, 6, 9-
11 & GFT2, 5, 6, 9-13)

“Due to the influenced [sic] of technology on the 21st-century writing style of the
students using “textspeak,” like the abbreviated words and also these emoticon integration
make the written format unprofessional and this can also affect our teaching.” (GETS8, 11, 14
& PETS, 15)

“The explication on the context defined another genre of writing style; it is more artistic
and creative in a way that it has pictographs and images on the written literary composition of
the students deviated the proper organization of verbal texts as followed in teaching guidelines
in writing.” (GET2, 4, 5, 7, 13, 15 and PET1, 2, 4, 5, 12-14)

“This design can definitely affect the significance of the corpus language teaching
or the standard form of writing. According to, the explication on the context defined another
genre of writing style; it is more artistic and creative in a way that it has pictographs and images
on the written literary composition of the students, deviated the proper organization of verbal
texts as followed in teaching guidelines in writing.” (GET3, 6, 9, 12 & PFT13-15)

“Emoticons on writers’ output intertwined the main concept on writing. These
emoticons are non-sense in our students’ written texts because it is considered abortive, and
I can’t understand what does figures reveals, [sic] these emoticons surpassed the original
form of pragmatic meaning of the context of the line written.” (PET 3, 6, 7-12, GET1, 10 & 14)
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“Nababalewala ang tinuturo sa tamang pagsulat.” [Instruction given regarding formal
writing is undermined.] (PFT1-4, 7, 8)

The participants also shared that their efforts in motivating students to use words with
keenness about diction may fall on deaf ears when the same students would resort to using
emoticons instead of exploring the verbal options for expressing such things as descriptions
of facial expression or approximating the right tone through vocabulary and not visual or
graphical representation.

DISCUSSION

In line with this paper’s aim to systematically describe and analyze the use of special
characters as emoticons in the literary writing of Grade Eight students, this section specifically
presents in-depth coverage of the discussion on the extent of students’ use of emoticons and
related structures in their literary outputs specifically on (1) the most frequently and commonly
used emoticons; (2) the appropriateness of emoticon use based on context; and (3) the
perceived impact or influence of such emoticon use in the writing style of the students.

As mentioned in the Findings section, emoticon use has several effects on the manner
students perform in writing tasks, and the style is shown therein. To wit, emoticons and the
special symbols associated with them make for interesting and purposeful additions to social
conversations in the written form. Such usefulness of emoticons affirmed here has been
established before in earlier research: emoticons reflect the tonality of language (Stapa &
Shaari, 2012); emoticons reflect authenticity in conversations (McCalman, 2008); emoticons
recreate responsiveness similar to that of the face-to-face interchange (Borycki, Greenberg,
Knasel, Peterson, Valentine, Vear, Westrick, Zang, & Walther, 2008); emoticons clarity of
feelings expressed and tone down negativity (Derks, Bos, and Grumbkow, 2008; Lo (2008);
Derks et al. (2008); Locke and Daly (2007); and Stapa and Shaari (2012); emoticons counters
the effects of lacking clues in social contexts (Tu & Mclsaac, 2002) and emoticons show
particularly applicability in the case of learners of a second language (AbuSa’aleek, 2013;
Beatty, 2003; Crystal, 2001).

Be that as it may, the use of emoticons often coincides with suggestions of decreased
syntactic competence and command of literary devices in the students’ output. This seems
to be particularly true regarding literary devices that help in expressing emotions. As the study
of Scissors, Gill, Geraghty, and Gergle (2009) explicated, relational elements can be
challenging for students to portray during written interactions. It could be deduced that the
teachers recognize in the students’ use of emoticons the same utilitarian end as observed in
Boldea and Norley (2008); Crystal (2001); Kindred and Roper (2004); Lo (2008); McCalman
(2008); Silva (2011); Thompson and Foulger (1996); and Walther, Loh, and Granka (2005).
The interlocutors studied--including those in the current research--resort to deploying
whatever communication system of symbols to meet current communication aims in the
absence of the typical nonverbal cues used in communication.
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With the influence of technology weighing in on the equation, the impetus for the
student-writers to improve their writing skill appears at the onset to be equally encouraged
and undermined by the use of emoticons. However, a closer analysis of the participant-
teachers’ reflections reveals that dependence on emoticons to achieve effective expression
of emotions inevitably causes them to let down their guard against grammatical lapses and
ambiguity of phraseology. This confirms in the Philippine private and public high schools
studied what has been previously suggested in some research: emoticons possibly leading to
miscommunication and misunderstanding (Derks et al., 2008); “emoticons confusing the
intended meanings” (Marvin, 1995, para. 13); inadequacy of emoticons in taking the place of
the exact message (Antonijevic, 2005); emoticons excessive informality (Angell & Heslop,
1994), undignified encryptions (Buchanan, 2007), crude visual symbols (Boldea & Norley,
2008); emoticons being “unnecessary and unwelcome intrusion into a well-crafted text’
(Provine, Spencer, & Mandell, 2007, p. 305); and emoticons being unequal to face-to-face
nonverbals for their unnaturally contrived nature (Derks, Bos, & Grumbkow, 2007; and Walther
& D’Addario, 2001).

The implication seems that the students’ achievement of literariness in their respective
outputs and their outputs’ conformity with specific academic writing requirements are set aside
in favor of free reins for non-standard writing.

There would be an impression, generated in the teachers’ talk, of apprehension over
the forestalling of students’ development in composition if the writers continued liberal use of
the emoticons as substitutes for appropriate semantics. In the educators’ talk, it could be
sensed as well that the ability to render verbal descriptions of demeanor or report of gestures
using words would decline more if emoticon use would press on as if it were the new fleshing
out of the rule among writers to “Show, not tell.” Though the teachers understood that
emoticons presented to the learners the temporary convenience of being able to express what
could not be sufficiently conveyed by the question mark and the exclamation point, among
other punctuation marks, the students’ efforts might as well, according to the teachers, be
directed instead towards the development of diction and general proficiency. The teachers
were of the view that emoticon use would ultimately be limiting the students who would benefit
more from the well-developed capability in clarifying through word choice such nuances as
what tone may underlie their written messages, the likes of delight in the act of inquiring about
a topic, the impression of concern, and the contentment of gaining knowledge.

Based on the results of this study that looked into emoticon usage, a variation in
student writing associated with the influence of social media, and the use of computer-
mediated messaging, the discussion is presented in this section in view of contributing to the
body of knowledge relevant to instruction on writing. Following Probst and Hoeper’s (1990)
Framework of Typological Analogies, most if not all of the students' emoticons displayed the
emotion or feelings they wished to convey together with the message they wrote: happy, sad,
wishful, expression of surprise or longing. In the early periods of literary analysis, where
images representing emotions were not yet available, pictographs and symbols did the job. In

The SUMMIT 2016 285



Ramirez Stylistic Analysis of Grade § . ..

poetry, an arrangement of letters and creative use of punctuation marks sent the authors'
message: capital letters, STOP! HELP! COME! HERE!- convey urgency and loudness; lower-
case letters, e.e. cummings, i love you,— suggest humility or timidity (but paradoxically also
attract attention); and so on. Technology has now provided students with better and more vivid
representations of these emotions through moving images that display the emotion. These

emotions may be represented either through the actual image of smiley = or sequenced
punctuation marks :). Figure 5 is an example of an expression of s strong feeling of dismay
represented by exclamation points:

“Ahal!lll Nakita na kita, kahit alam ko na pinagmuka mo akong walang
kwenta!lll”

Students may be incognizant about these typographical analogies but use them
extensively in whatever context because of their exposure to social media and advanced
technology.

The discussion regarding how emoticons affect teaching strategies in writing
proceeds with references to the teachers' problems in classes that make for tenable bases for
possible corrective or redirected measures in the provision of training in academic, formal
writing. Gleaned from the analysis as a corollary to the problematic use of emoticons are (1)
improper use of punctuation marks due to the desensitizing influence created by social media,
irregularity in internet language or computer-mediated communication; (2) a perceived lack of
a common understanding of emoticons and other images created through keyed-in symbols
that come in substantial variety among audiences of varying ages and backgrounds; (3)
disharmony between emoticon use and the composition’s theme and context; (4) question on
the student-writer’'s well-developed sense of the reader’s nature; and (5) compulsion among
teachers to reconcile the strictures demanded by academic writing and the motivating
popularity of emoticons among present student-writers, currently dubbed, “diginatives.”

While emoticon use may present the semantic exactness of the emotional state the
students are sending through their written outputs, which is somehow supported by
Widdowson’s (1975) Stylistic Reference and Representation framework, there is a need to
observe the context where these diginatives may be utilized. The emoticons found in Figures
1, 2, and 3 are all in the final position of the message, which serves as a reference to the
previously stated feeling of happiness, sadness, and cuteness or tenderness— a summation,
to simply put it.

Figure 1 “You brighten my days, you make me smile, and dare me not cry :-)”

Figure 2 “Di ko kayang mabuhay ng wala ka at di ko rin kayang mamatay

ng di ka kasama, L ”
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Figure 3 “Love always finds a way <3”

Moreover, they may also represent the entire message expressed in one symbol,
which is often a closing remark. These graphical representations are now widespread in many
exchanges found on different avenues such as Facebook, Twitter, Instagram, text messages,
and even emails:

Speaker 1: All right, I'll see you soon. Take care!

=

Speaker 2: =

Also known as a hash key, octothorpe, pound key, number sign, the hashtag emaji is
becoming more popular nowadays, especially on Facebook, Instagram, Twitter posts, and
now with the advertisement of brand names. What started as “hashflag” for World Cup fans
has become a key marketing strategy for brands such as Coca-Cola, Dove, Star Wars, Toyota,
Starbucks, and even events (Lafferty, 2015). Figures 5 have the hashtag graphical
representation that serves as an encapsulated foregrounding of what is about to be expressed
in the subsequent sentences or phrases. On Facebook, it represents advertising pictures or
events that say everything about the caption personally posted by netizens.

Figure 5 #melovesyou
#friends
#forevermore

#PSYFightforyou

Through cross-database interpretation--analyzing across both the data sets
(Tashakkori & Teddlie, in Creswell, 2012) from the review of student output and the data set
from the teachers’ interviews--the study has validated the pervasive nature of emoticon use
among the students, and determined the most frequently used emoticon varieties. More so,
confirmation of the effects of emoticon use on students' writing style was done as well, with
the tone and mood generated in written compositions somewhat unnaturally shifted through
the inclusion of emoticons that may be perceived as still unsettling for typical readers of formal
writing. The normal syntax appears to have been affected due to the desultory replacement
of vocabulary features with graphic representative images.

Furthermore, support for the teachers’ insights on how class instruction may be
affected by emoticon use was also established in the documentary analysis, with student
writings containing emoticons that signal a coinciding nonchalance regarding conventional
punctuation, syntax, and a certain degree of laxity in spelling and diction. The teacher
informants pertained to the learners’ lack of keenness in distinguishing formal writing from its
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informal variety, and the same student-writers’ need to be reminded against the liberal use of
emoticons beyond informal writing contexts.

As seen in the students' exhibited output, the style of writing which involved emoticon
utilization leaned towards: having the meanings of the composed texts conveyed varying from
intended ones; and the undermining of grammatical accuracy. These limitations observed in
the student output stand to confirm the teachers' need to emphasize formal conventions in
writing as the same teachers conduct classes in literary interpretation. The cross-data analysis
appears to have allowed both participants and the researcher to glean from documents
inspected that emoticon use has brought forth in language classes a disproportionately
substantial need for the teachers to stress technical, academic writing conventions.

Owing to the results suggesting that the use of emoticons may function as a prompt
towards the students’ feeling of comfort in the performance of in-class writing tasks, emoticons
do not necessarily have to be counted as a complete threat to a formal written composition;
rather, in the particular sense pointed out earlier, it may even be a tool for the enrichment of
the students’ initial engagement and tentative familiarization with the language arts. By
extension, emoticons could be allowed as part of the preliminary drafting of a literary work,
allowing for the students’ ideas to flow.

Having mentioned the benefit of emoticon use in initial draft preparation, it was
expressed by the informant teachers as well that they might do well to prod student-writers to
steer clear of emoticons when nearing the completion of the final copy. This isin consideration
of the other side of comments insisted on by the teacher-participants who thought that control
has to be imposed on emoticon use at some point in the interview.

The teachers’ observation on the learners’ tendency to digress to informality
whenever they were writing about personal topics touches on the same milieu as that of the
study by Derks e.t al. (2007), where mention was made regarding the tendency to have a
greater frequency of responses to messages with emoticons in contexts seen as personally
relevant such as friendship and socialization. In the learners’ attempt at creative writing where
topics tend to be personal, it could be construed as a natural tendency for student-writers to
be derailed from the task's expected formalistic demands and turn to informal language have
been accustomed to doing according to social norms. However, this viewpoint seems to be
unacknowledged by most of the teachers, and their concern seems to be fixed on the format
and formality called for in the writing tasks.

Reflecting on students’ literary outputs, the teachers’ viewpoints were bipartite. Many
of the teachers saw in the emoticons a cause for the students to be less conscientious
regarding formal writing; on the other hand, a minority among the teachers believed in the
emoticons’ potential to prompt them towards more creative literary expression. This could be
because emoticons clarify messages in texts and tone down negativity. Aside from this,
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emoticon utilization seems to be countering the effects of lacking clues in social contexts, and
such is particularly applicable in the case of learners of a second language.

It would be recalled that the respondents noted about students having trouble in
differentiating between formal and informal writing and having to be dissuaded in feeling free
to use emoticons in formal writing as much as in informal contexts. As teachers surmised
based on the student work exhibited, the style of writing, which included emoticon use, tended
to: have the meanings of the composed texts veer away from intended ones, undermine
accuracy in grammar, and lessen care in the choice of words.

Suppose the teachers' apprehensions would be anything to go by, the students’
likelihood of gaining momentum in improving their command of writing's macro skill. In part, it
would depend on the students’ shaking off the apparent automaticity of their emoticon use to
elucidate on intended messages.

The teachers’ apparent view that learners need extra help from such resources as
emoticons may be associated with the inherent difficulty of the writing activities in the way they
call for a creative expression of relational elements such as students' feelings as writers
themselves or people they write about. In the creative writing students, the emoticons were
most likely used to compensate for the inadequate fluency in describing feelings.

Given the specific purposes served by emoticon use, notwithstanding their non-
applicability to formal genres of technical and academic writing, teachers clarified that
emoticons and text characters might be utilized and integrated into a number of written forms,
that is, as long as the emoticons help in the accomplishment of the purpose of the documents
and are in harmony with the intended theme and tone. The possible contexts are children's
storybooks, graphic novels, comic books, textbooks designs, magazines, poetry, quotes in
personal notes, scripts, personal letters, greeting cards, dedications, personal reflection
essays, portfolio captions, bulletin boards designs, scrapbook literary quotes, or class report
presentations.

Citing the mentioned formats, the teachers agreed that emoticon use might be
acceptable in literary writing if the intended effect and audience provide an acceptable
rationale for the utilization. An example of this is when informal social interaction and casual
written conversations are recreated in literary compositions. This strategic use of emoticons
for artistic purposes would most likely work if applied with care and with the readers'
comprehension, always foremost in the author's mind. The emoticons’ use as a literary device
could be justified by its provision of the essential tonal contexts in short written texts clearly,
appropriately complementing written words in a way that conventional diction would be unable
to do.

From the participants’ points of view, although emoticons are good in setting the mood
or feeling in one’s composition, and though their use serves as a simple modality to
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communicate the writers’ intentions, the participant-teachers nonetheless unanimously
advised against the use of emoticons and other stylized use of punctuations in formal writing.
Also, participant-teachers who were averse to recommending emoticon use shared that the
use of emoticons and their wide variety in social media may be pervasive, but its transfer to
formal writing contexts is still not recommendable.

Nevertheless, another typical train of thought among the participants referred to
writing, which would be in disharmony with emoticon use in most formal business or serious
academic contexts. So all of the participants agreed not to recommend emoticon use in formal
contexts because these features still, for the most part, negate standards put in place by
experts’ reading of conventional usage in language corpora.

The interview with the teachers established the mentors’ standpoint in the place of
emoticons in composition. It was clarified that the teachers viewed academic writing as calling
for formal format, structure, and professional tone. On this note, the interview results point to
the need to impress upon students that they would do well to reserve their casual, friendly
style to non-academic writing. Funny quotes, highly personal anecdotes, and colloquial
expressions that go with these are generally not expected to be featured in the school's
required output. Accordingly, communicating in situations otherwise devoid of the
contextualizing effect of paralanguage, participants in the study tend to replace nonverbal
behavior to make up for the absence of facial expressions, gestures, and other conventional
aids that help express feelings, and of body posture, which could be critical in expressing
personal opinions and attitudes.

Invariably, as gleaned from the teachers’ words, it may be said that the students may
find it disconcerting to have to shift— from the highly creative format of “text speak” in the visual
sense— to the otherwise mostly drab pages of conventional materials used in the classroom.
In this way, attention may shift in the wrong direction in classes, likely lessening instruction
effectiveness.

As with the positive effects of emoticon use in the learners’ attempts at creative
writing, the disadvantages of emoticon use reflected in the assessment from the teachers,
confirm in the Philippine public and private high school contexts studied that: emoticons
possibly lead to miscommunication and misunderstanding owing to emoticons’ inadequacy in
taking the place of the exact message; emoticons display excessive informality, being crude
visual symbols that are not equal to face-to-face nonverbals for which they are claimed to
replacements.

The purpose of professional writing is to convey information in a clear, concise, and
dignified manner; it might be counter-productive and, therefore, not advisable to employ
emoticons like smileys or other text-generated characters. This said, the students’ attention
might well be turned towards the use of well-chosen vocabulary in texts. Beyond retaining a
formal tone, it is essential to ascertain clarity, conciseness, accuracy, and unity of composition.
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First, established through the cross-data evaluation, the practice of emoticon use in
communication through electronic devices that has gained solid ground among the younger
set has found its way to hand-written compositions in language arts classes. Varying in terms
of frequency of utilization, typologies of emoticons, in general, proved the consistent presence
in student-writers’ literary output.

By verified indications, the purposes served by the writers’ use of emoticons in
accomplishing literary output are the self-same purposes served by emoticon use in
communication through social media. This suggests that a plausible link may be drawn
between what the students have been accustomed to by way of emoticon use in
communication through gadgets, and the same students’ predilections during their language
classes.

Based on the morphological analysis of emoticons in the students’ required written
output, these pictograms used to a considerable extent by the learners are recreations of
emoticon characters in frequent occurrence in online and phone-based messaging.

When these emoticon characters are used in literary compositions, they are
commonly placed towards the opening and concluding the required written output.
Additionally, teachers noticed the emoticons’ presence, particularly in students’ personal,
informal messages, together with quotes and poems— contexts where writers are inclined to
express their feelings with a certain degree of liberty in treating the theme and subject matter.

Second, educators believe that emoticons, as a structural feature with a viable,
legitimate stylistic end, are for the most part suitable for specific genres of literary production
and in several informal writing situations; the acceptability of such application of emoticons
being subject to the authors’ careful achievement of the aim for comprehensible input for the
audiences. The target interlocutor’s perceptions and the communication acts’ target response
would have to take precedence in evaluating emoticons' appropriateness in creative work or
informal message. It would be quite fitting for writers to be wary of emoticon use that runs
against the grain of a required output’s specific format or topical framework. Keeping in touch
with the theme and tone would prove that the writer is sufficiently mindful of audiences' needs.
It is important to acknowledge the audience and for the student-writers to reflect this
sensibility.

Thus teachers should always be perceptive of their students’ written output and be
cautious to have students aim for sufficient fluency reined in by accuracy. Similarly, teachers
might find merit in projecting the students the willingness to accommodate what is currently
on the uptrend as far as the contemporary writing style is concerned. In appropriate contexts,
to support and be a part of what is increasingly becoming a prominent feature of popular
culture could project an image tantamount to openness to modern language education,
learner diversity, and real-world responsiveness through technology.
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Third, students would likely have positive gains from being more closely monitored
regarding their conformity with formal writing standards and acceptable stylistic variations. In
support thereof, when integrating any language features and grammatical structures in their
writing, students would be well advised should they be given regular, detailed, and prompt
feedback for their submitted manuscripts, with teachers keeping an eye out for inappropriate
usage to keep this from becoming a habitual, fossilized error.

Fourth, these text-evolved non-verbal, graphemic structures affect the students'
writing style and, more likely than not, the teaching of literary interpretation. Both are subject
to the influence of this global phenomenon. Accordingly, certain advantages might be afforded
by selective accommodation and strategic management of emoticon applications instead of
the instinctual reaction of totally debating the otherwise socially ubiquitous emoticon from
formal academic writing. It does seem safe to predict that it is not going to be anytime soon
that student-writers would be able to refer to a special set of grammatical rules governing
emoticons as a distinct system of symbols and meanings, thereby considered a unique cross
between language and visualization that calls for its unique definitions of grammatical rules.

Fifth, emoticons may be acceptable in specific writing contexts, but the analysis has
come to bear that such use would be acceptable only after removing all possibilities for
misinterpretation by the intended audiences. Thus, as a general rule, educators still tend to
be averse to structured text characters making it beyond informal literary text formats— where
emoticon use may be sanctioned with careful calibration to meet the need of appropriate
audiences— and well into academic writing where the smileys are still said to be frowned upon
and for a good reason.

Lastly, teachers can recommend using emoticons in definite conditions in the
preliminary stage of literary writing. By and large, itis counted as a more judicious pedagogical
decision to focus on strengthening the student-writers’ facility in expressing their thoughts and
feelings by applying a highly polished competence in the use of conventions. A thorough
grounding on the fundamentals through modeling and outcomes-based training should put a
student-writer underway towards exemplary writing ability, necessitating no compensation in
a visual representation of what lack is chanced upon in proficiency in employing the written
word.

It is recognized that language teachers sometimes experience difficulty in facilitating
student-writers’ conformity with target styles as regulated by the standards for specific writing
formats and genres. It is recommended that in intensifying the provision of training on the
standards of formal writing, it might be well for teachers to face the challenge of being more
sensitive to the writing style of the students and take care to include reading their non-verbal
communication in order to know them better and to understand their feelings more profoundly.
In this light, allowances may be extended to the possible appropriateness of expression that
emoticons facilitated within preliminary promoting activities in tackling literary writing tasks that
feature emotion-laden topics.

292 The SUMMIT 2016



Ramirez Swylistic Analysis of Grade § . ..

Similarly, it is to give a recommendation pertinent to teachers' training to ably assist
students towards approximating, if not fully achieving, the criteria of well-executed literary
output genres. The instruction is given to the learners, more so, would probably do well to
have its high point promoting the learners’ independence in carrying out the writing task
essentially viewed as a process. The teachers need to have a well-informed perspective of
writing trainees' engagement in activities guided to independent composition. Therefore,
teacher training needs to equip teachers with a firm understanding of promoting self-regulated
learning to encourage students to develop a full range of writing skills.

In this light, the recommendation forwarded in favor of greater legroom for the
students to integrate emoticons, should they find it helpful, in the pre-writing stage should be
contextualized in the recognition that students and the teacher need to establish a
collaborative understanding in productively channeling the influence of the use of emoticons
brought on by the pervasive social media. That the use of the composite symbols may be
demarcated within the pre-writing stage of the composition process may well be clarified as
early as the orientation part of the course that features training on literary writing. After that,
the quality of students’ final output or written performance may be safeguarded, as it were,
through editing for compliance with academic writing's strictures.

Through selective and genre-specific utilization of emoticons in the idea generation
stage of pre-writing, the student-writers' orientations may be sufficiently catered to, fully
considering that these writers are active more often than not participants in the realm of trends
in computer-mediated communication. This way, although the role that emotions play in
students’ work still has to be downplayed as a policy on class conduct and standards in writing,
it may be claimed that the same student-writers’ diverse needs as learners with individual
differences are accommodated through learning that sufficiently proceeds from where the
learners currently are.

Furthermore, in the selective use of emoticons in writing tasks, emoticons' toned-
down accommodation may be mainly part of the teaching procedure's motivational aspects.
This would be in congruence with the application of the principles of learner-centered
instruction. From this mentioned paradigm, all teaching-learning situations would be planned
around the learners’ characteristics and idiosyncratic needs with a real-world perspective. In
effect, such learner-centeredness would be inevitably entailing inclusion into the picture of the
field of experiences afforded by different computer applications, net blogs, internet chat rooms,
and text messages— communicative contexts that interlocutors today, more often than not,
navigate using emoticons.

Previous research projects on emoticons have produced new knowledge and allow
new avenues for an inquiry to be revealed. As people’s use of EMC increases, the platforms
people use become more sophisticated. People’s comfort level with EMC as a vehicle for
communication, collaboration, and expression increases; people’s use of emoticons in the
classroom education is likely to change. With this acknowledged, research on emoticons
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would do well to be continually conducted. Researchers of the Filipino context of emoticon
use would most likely benefit from examining: how emoticons can be used to maximize
student engagement and achievement in writing; how emoticons might affect the connection
between the instructor and students; whether emoticons can have better effects on classroom
communication when integrated with specific techniques of facilitating the teaching on writing;
how the background of students affect their use and reception of emoticons in the academe;
how emoticons used in courses affect the sense of community among class peers; and how
emoticon use changes over time in language programs.

It is said that the use of the gadgets by students in a class would likely prompt
researchers to factor in their analysis previously unobserved classroom behavior of students—
that of switching from text lingo in their gadgets to formal conventional instructional content in
class. It would seem that students would have to be able to shift their attention from text lingo
to proper English, and in there lies the question of whether the classroom participants are, in
this manner, made prone to undermined quality of performance. Verifiable research along this
line of interest could extend the inquiry into how frequent use of text talk or chat communication
carries into academic writing the distinctive elements observed in the described technology-
mediated communication. The findings of such inquiry might be of benefit for teachers whose
students seem prone to apply the mentioned informal style of writing, along with its
irregularities, to academic writing.

Furthermore, for researchers, it would be of merit to juxtapose an inquiry on the
mentioned phenomenon with a verifiable analysis of how social media could influence student
writers to be more careless, particularly in grammar. Having established the relevance of this
point of research interest, it might be worthwhile as well to look into the possible positive
aspects of the use of gadgets and the communication style associated with technology-
mediated messaging, tenably taking into account the guidance provided by the teacher in
maintaining the distinction between the use of casual “text write” as an aid in accessing
information to facilitate learning and careful diction for more formal academic or professional
purposes.

As a final note, however, these visual effects and graphical representations may
occasionally play a useful and “creative” role in writing and self-expression; they are more
often signs of weakness— superficial and relatively easy techniques used by writers who are
content to be ingenious. In the final analysis, the thoughts and emotions, energy, intellect, and
feeling communicated through words are of far more importance to truly great writing than
even the most meticulous adherence to the verse form's external requirements.
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